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ABSTRACT - . - . _

The preparation of this simulation material package
is qgquided by the concept of an evaluator as a decision-maker, based
on the definition of evaluation as a continuous assessment concerned
with answering decision-making gquestions. The continuous concept of
evaluation is based on the model created by Egon ‘Guba and Daniel
Stufflebeam, named by its acronynm CIPP~-context, input, process, and
product evaluation. Sections are devoted to describe and explain the
CIPP evaluation model. The intent of this evaluation game is to
provide an instructional tool for applying the concept of continuous
evaluation to a reading program. Its specific goal is to teach the
participant to use one evaluation model as a guide to knowing what to
-do and what-to decide. The materials describe a school system that
hires an evaluator who must help conceive .a reading program as well
as assess it. The incidents.described try to simulate actual school
situations. There are three kinds of pages in this simulation gane,
each marked by a different color: white pages carry descript =ns of
'situations, green pages are response sheets, and. pink pag-. . ~7 the
"omniscient comments" or answers proposed by the authors. 7% :
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" INTRODUCTION ~ : ’ -

pefinition of Evaluation

In the last two or three decades evaluaticn naa been a chauging concept.
The term has been used to encompass a variety of activities: conducting
expcrimental research ~rading people, Judging subject areas L4 general
1ists of criteria, comparing s=mores from standardized tests, . even giving
“gut" rcactions to programs under consideration. |

As evaluation ie defined in this project, however, it "is .- disciplined
System for helping deciEion~makers: evaluation is a continuous assessment
concerned with answering.decisinn-making questions. For exanple, at the
‘beginning of a project a decision-making question is: "What should this
Title I project focus on?" At the end of thu project another decision-making

‘.question has to De asked: "Ys this reading program worth continuing next

yeur?™ And, bof course, there are many otLer decieion—making'quéstions
during the course of %&e project. -

Several educators have attempted' to describe continuous evaluation using

different diagrams and terminology. ' Michael Scriven speaks of formative

2 ' ‘““evaluation (evaluating a program as 1 is being Jdeve lopel ad gaprind forward)

4

and summative evaluation (evaluating a program “when everything is finished).
‘In other words,’how does it cll add upt Robert Stakn talks about. antecedentsd
(What exists prior to the project*), intentions (what are the goal@ of the
‘project7), and transactions and outcomes (What has bappened as the project
‘has’ developed that will affect the results?).

The continuous concapt used in the Simulatiou Training Package, however,

is the, evaluation model created by Egon Guba ‘and  Daniel Stufflebeam. Their

w‘mcdgl_iﬁrggggg*by its acronym CIPP -- context input, process, “and-product

. - M
Q evaluation. Thebphpses indicate a constant concern for evaluating a project
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from the initial stages of‘determining needs,toithe conéluding stages of
examining the final product. “ -

Continuous evaluation includeg several basic activities- -ereating a
proper climate for valuation, training personnel to become sensitive to
decisinn-making stimuli,. collecting data for feedback modifying operations
‘and emphasizing decisionfmaking for all project personnel.

part of the evaluatorﬂs_responsibility is to create the proper climate

for evaluation. Tnerefore,~the evaluator is not a datm collection technician

€ LN

but rather ‘a manager -with plans to carry on evaluation throughout the course
of the project. Additional personnel must be trained however. Evaluators,

most of whom have other responsibilities, cannot possibly conduct all of the

evaluation activity personally, so they must train other peopie to help. But,

. these added personpel must be oriented and made sensitive to deciston-making
gtimuli, For example, a superintendent or a principa] will be pressured
"by P T. A. groups, community action groups, or student groups to iastall

additional equipment ot to alter a curriculum. Am evaluator should be
g -
sensitive to these pressures erd try Lo 7 - see Yhem seo that he has some

plan, some program ready to meet the probléms asgociated with pressuras on

~
t

- the decision-maker.

Collecting data to.feed back into the prognam o conatantly modify the
“oper;tiona is another phase of continuous evalumxiom.- Decisions wmast. be
made often if a program is to remain up~dated.

In developing a curriculum there are many Lawels mf deﬁisbom-making as
well as many different roles for decnsion-makers, From the Eederal level
to the Local level, deciaions are‘nmde a?out the: walue of projects. For .

example, the 1. 3} Office of Education‘munt decizie whether or not its Title T

money is buying services that are'imnroving'therreading of disadvantaged

———
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students. Also, the Office of Education must collect data about their programs

- before asking Congress to continue them On the local level too, a’ superin~; .

A\

-

tendent must decide whether or mot the project would benefit his system ' And
finaily, a teacher decides if project data indicate "benefits to her class.
An evaluator, therefore, cannot collect all of this data himSelf 50 he muet
train and involve these persounel in collecting information that will enable
them to maske accurate decisions. 7

What determines how a decision 1is made? If the definitiqn of. evaluaticn
is focusing, delineating, and. collecting data for answeriu; decieion-making |
ouestiona, tnen the criteria for evaluation will come from each decision to
be made. Criteria such as relevancy, timeliness, economy, and feasibility
will be applied to a project to determine how it will proceed.

Individualized criteria fcr each project require that data be collected
by meaeures other than standardized reading tests and grenm standardizedv

intelligence cests. The hard data from tests still have Lo e collected,

buﬁ other iuformation is also needed to answer decision-making ouebtionJ .-

-

questionnaites, interviewa, attitude itventories, and so on. Therefore, the
'evaluator 8 plan ‘must identify the kinds of data that will be needed the way :

they will be collected the people who will collect them, the best way of uaing

o
ES

the data to answer the questions, and the means ¢f interpreting them.
Two types of deciaions made in continuous-evaluation are congruency
“decisions and contingency decisions. Congruency decisions detetmiue whether
'"or not- products end outcomes match objectives. For example,‘a teecher

\requesting otudents to read five ‘books outside of class during the course of

" I ‘

a eemester must also exauine his procedures to discover if students‘are reading

the books, if the aveilable ‘materials are being used, and if more, materials

1

shbuld be purchased. _ )
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Contingency decisions are concerned with determining the effectiveness
of existing operationms. Péssible situations requiring contingeﬁcy decisions
would be these: Does an informal reading inventory enable a teacher to
adequately diagnose disadvantaged childten? If a crisis occurs, the directors
of a project must decide whether or not their program should be modified.
Thosa are contiungency decisiona. " 4

| ther aspect of the confisuous evaluation definition, which is not
immediately apparent, is that educetets must be accountsble for the dollars
and the'time spent on edueatioﬂal progtams; Accountability should not be
equeted with money, evVen though money.is where emphesis is cften placed. Im
. .the paat, evalua*ion reports wvere oescriptions. The current definition of
‘evaluation, howevgr, pictures the eValuator not only as a describer but also
88 an 1nterpretet of events that will help decision~makera make their
agsessments. Therefore, the evalustor must have plans for selecting aud

iﬂterpreting data, zs well as for providing information in a usable form
- ° &

“for the dectsiou«makefa -- the .consumers of that information.

What implications for the role bf‘td evaluator are {hherent in the
continuous evaluation concept? . Ris work is not finding answers to problems,
finding answers is fhe goa 1 of evaluation. He is neith r a data collection

technician, nor 13 he limited to mexrely producing descriptive data. Rather,

“

the role of an evaluator embraces dual responsibilities &s manager and as
judge. An evaluator is a mans8er of data; he specifies objectives, monitors

proceases, collecta data, asge3ges and 1nterprets data, and writes reports.

¢

Necessarily, he must create ap evaluation climate and then ask questions that

i will“focus the decision-maker’sa eyes on apprpriate actions that accomplish

[:R\!: ;“stated goals., - - e
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In terms of a role thep,‘;he evaluator is not ao adjunct, a barnacle on’
the side of the decision-making vessel. He is rather a participator in the
decision-mgking proeess. Moreover, the cvaluator may even develcp the
managerial plan for a project -~ identifying the objectives and goals 28 well
as the contingency and congruency decision points. He brings informatioa to
the decision-maketvang helps him disseminate it, if dissemination beyond the
decisicn-maker is needed. As soon 28 feedback to the consumer has been
accompliahed the tvaluator s job, in a seunse, 13 complete. ﬁbwever, feedback-'
to the decistonamaker means feedback into the program and that recycling |
continually involves the evaluator.

The cancepﬁs oE a participating evaluator and of continuing evaluation

'guideu the preparati n of the materials in the Simulation Training Package. =~
3 | _
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CIPP

A Coucept for Evaluation

A person who has the responsibility for evaluating a teading prograa
faces the task of determining what program’ he will examine as well as.
(whac data he will collect in order to make a judgment about the value of
a progtam. Several - educators are now theorizing about appropriate strategies
for evaluatiou. Tbky are - proPosing a number of concepts or médels in which
the practicing evaluator can operate.' The bibliography identifies several
theoretical models for evaluation, ‘but these training materials use a
nodel deVeloped by Egon Guba and Daniel stufflebeam as’ the framewozk in
.which 1c“discusses the evaluation of readiag programs. This model was
5 choSeﬂ for £wo reagons: it is simple and it has suffered through the
revis«oﬂ of time and trial » ' ”

The model that anpears in these macerials is callea the CIP? Model,
an acronym sthnding f(£ Conte: €y Input, Process, Products- It is based
upoRt the. asaumption that educational programs should be evaluated on a con-
tinuoua basis, from start to ftniah rather than on the final product alone.

" In Other words, an evaluator bhould be part of the team ‘that looks at the
needs~of the ‘school and deternines rhe kind of program the school needs to
teach rfading more efrectively. And he should continue to be 1nvolved with

| . the program throughout its movement toward the end- product. " Context, input,

proce’s, aﬂd product refer to various stages of a program®n movement

to¢afd completion. K

Contexf evaluation is concerned with the setting or the environment

fn which education is taking place. It includes ‘the community, the

childten, the teachers, ‘the buildings, and the present approaches used to

e




:eééh reading.. The basic question that bas to be answered undoer the
heading of context_evaluation is, '"What are the needs that should be
patisfied?"

" Input evaluation translates the decision made under context to

specific objectives’and procedures for achieving the general objective
implied in the‘tontext decision. The answere'to, "What are the best

means to solve the need or the problem?" provide the program plan and 1its
procedures.-

Process evalurtion is an examination of thé?program as it functiona
to see if the program plan meets expectations or if modifications should
be made in operatinns. Thig kind of evaluation not only- wants to see
. whether everything works or not, but also wants to provide an avenue for

making modifications where the need indicates. -

Product evaluation analvzes thearesults to see if the objectives of

~<‘.'(

the project were met. Some evaluators refer to this kind of assessment as

sumnative evaluation; Typically, product or summative evaluation is the

4

onlj niud of formal evaluation provided in program assessment.

Reading and the CIPP Hodel

o

It is not enough merely to point out to evaluators a conceptual
framework within which to- operate. People must first develop an attitude
that encourages high performance iu a givengarea and. identify and become

skilled in the tools of that subject.. Therefore, the objective of these

e

Y

materiale goeS'beyond identifying the CIPP Model as a means. for conceptualizing
evaluation. ItAis necessary in addition; to.see how reading programs i $ 8
into that framework and to‘learn how to use the tools that will effectivVely

'collect data' on reading programs.



Whet are the variables in & readihg program that an evalutor waats
~ to concern himse}f with? How can Be-identify needs-related to the readimg
program, especially a reading program'for disadvantegedryoungsters? What
are appropriate behaviorSrthat‘canvbe'expected of youngsters? What termi-
nblpgy hae to be used to express those behaviors for rea@iné teachers and

for sdministrators? what are the major decision-making questions that
have to be answered about reading in terms of objectives, procedures, and
final performance? What instruments and techniques can be used to monitor

the reading process and the teaching techniques that attempt to produce

-

\\“/} _adequate reading behavior? What background and skills should a reading
teacher be expected to have? How does one assess the reading performance

}f of the students? These specific questions make it essential for evaluators

and reading specialists to work together. ‘These training materilals help
to identify*weys'in which the evaluator and other specialists-contribute

to the evaluation of reading.

8
\
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TABLE B

DEVELOPING EVALUATING DESIGNS OUTLIKE*

11

The logical'structhre of evaluation design is the same for all type
evaluation, whether context, imput, process, Or product evaluation.

Focusing the Evaluation : o
1. Identify the major level(s) of decision-making to be served,
e.g., local, state, or nationsl,
2. For each level of decision-making, project the decision
situations to be s¢ oA and describe each one in terms of
its locus, focus, criticality, timing, and composition of

alternatives.
3. Define criteria

for em—h &scisiem situation by specify-ing

variables for measurement ‘und stzandards for use In the judgment

of alternatives.
4. Define policies

withim-wirSch the-evalustion must operate.

Collection of Information
1. Specify the source of the #nformstion to ba collected.
2. Specify the instruments emd wmettmds for collecting- the needad

information.

3. Specify the sampling proczure Eo.be employed.

4, Specify the conditioms anz sC

Organizafion of Informétion

1. Provide a format for tie information

2. Designate a means for coding, organizing, storing, and
retrieving information. :

Analysis of Information , ,
1. Select the analytical procedures to be employed.
2. Designate a means for performing the analysis.

Reporting of Informationm

3. Define the audiences for the evaluation reports.

2. Specify means for providing information to the audiences.
3, Specify the format for evaluation reports and/or reporting

segsions.

4. Schedule the reporting of -information.

Administration of the Evaluation ‘

1. Summarize the evaluation schedule. - -

2. Define staff and resource requirements and plans for meeting
these requirements. ‘ ’ ,

3. Specify means for meeting policy requirements for conduct of

the evaluation.

4, "Evaluate the potential of the evaluation design for providing
information which is valid, reliable, credible, timely, and

pervasive.

5. Specify and ‘schedule means for periodic'updaéing of the
' evaluation design.
6. Provide a budget for the total evaluation program.

*Daniel L. Stufflebeam, '

A p. 42. ‘

‘Evalluatéon a= Enlightenment for Decision-Making,"

14

hedule for information collection.

which is to be collected.

o

\
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TABLE C

CIPP MODEL

A, Context evaluation

1. Identify a.problem (unmet need).

2. Focus the problem.

3. Determine criteria for problem sehection.

4. Collect data on problem areas.

5. Determine system (organization, caxilities, materials,
. schedules, teachers, community, et:r,) capabilities. -

6. Select specific problem based on awove criteria.

B. Input evaluation -

1. Determine broad objectives or goalis for any possible
alternatives for meeting problem.

2. Specify criteria for program alternative gelection.

3. Gather and/or develop possible program alternatives.

4, Assess alternatives based on criteria specified.

5. Select alternatives and refime objectives and program
description. -

~C.” Process evaluation

1. Develop plan for constantly monitoring program. Plan
should be contingent on -~
a. Decision-maker
b. . Decision to be made
c. - Type of decision to be made
.d. Timing of decision
- @. Data collection capabilities
f. Flexibility possible within program = . )
2. Assist staff in focusing problems as they arise; agsess )
' alternative strategies for meeting problem and monitor
effectiveness of alternatives selected.
3. Implement monitoring.plan.

D.' Product evaluation

1. 'Develop plan for collecting data on program goals and objectives.
(Different levels of authority are interested in different
objectives and goals.) Plan should be contingent on --

a. Decision-maker _
b. Decision to be made

¢. Type of decision to be made

d. Timing of decision

e. Data collection capabilities.
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.DireEtions

How to Use the Simulation Training Materials

The pages which foliow are maiigd simulation}training materizls. ‘They
‘describe .a school system that hires an evaluator who must help canceive a
fe;aing program as weﬁl as assesis it. The incidents in these pames try to
picture (simulate) the kinds of things that occur in actual situz ions.

In order to achieve the intent of the materials, the particmpant should

"play the game." And this is imdeed a game for educators interested in
improviﬁglprograms through better decision—making processes. But - playing
the game necessarily limits freedom of response. Evidently the limits of
. a book prevent the participant from following to a conclusion some game-
decisions that he makes, even though they may be better decisions than the
ones proposed in the-authors gam: plan.” Thus, make hypothetical decisions
An these pages, But accept'the decision that the authors give in their
“omniscient c0mment " o
The intent of this evaluation game ‘i to provide an instructional tool,
a vehicle, fot applying the concept of continuous evaluation to an educational
program, a reading pfogrem.- It has the more specific intent of teaching the
a _ -participant to use. one evaluation model as a guide to knowing what to do and
: what to decide. Again -~ the eufhors undexrstand, as you do, that there are
_several models that could be used The CIPP wodel has been selected as a

eample model and hopefully a eample model that is complete and that provides

a series of clear stepg to guide the evaluator throughout.

Format
There are three kinds of pages in this simulatian game, each marked by
a different color. White pages carxy the description of how things are

.progressing in Giz, Mo.,'Unified School District. White is real life. Green

i6
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pages arxe "Response Sheets" where you react or mak- = decisioq in the resl-

1ife world of Giz. Pink pages carry the ""Omiscies: Commemts® or the
answers.

The response sheets (green) shnHuld be used asmiesk-scratch pads. gake:
notes about what a situation is and how a problem c.n be bandled. Do not
l1ook at the "ommiscient comments" (pink) until you‘dave made your response
on the'green"sheeCs.' Though the pink sheets ave caLJed "onmiscient Comments,'
they are actually only plausible alternative molumﬂuns -~ not necesaarily
the best.” But they are the decisions and the solutions that the participant

has to accept in order ‘to prOceed and to continue t= "'play the game

~

L N



a)

b)

c)

CLARIFICATIONS AND DEFINITIONS

The term individualized reading is used here to mean any method

that will provide more at:encioﬁ'to the needs of individuals.

This s a Title I reading project and so"references'to_schgolsw

. s . .
and children mean target area schools and disadyantaged children.

s
H

A companion book to this training package is a collection of
assessment instruments: Taxonomx of Evaluation Technigues for

Reading Programs, svailable from the Measurement and Evaluation

Center in Reading Education, 218 Pine Hall, Bloomington, Indiana.

15
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Situationi~ - - - - —

You have been hired by the Giz UniFied School District to assist in
thhe development and.evaluation of a Title I reading proisct. (The District
MOpes to net $100, 000 from the Pederal gove~nment for the upcoming project.)
The superintendent, Dr. R. Leader, was especially interested in hiring you
because you possessed expertisebin both evaluation and reading. However,
hezinformed you that your'evaluation expertise was the key to yourl being
hired, as the school disrrict already employs an elementary curriculum con-
sultant who is considered an expert in reading. Speciﬁically, you have been
asked to agssist in the program deVelopment as well as tc guide the project
through its development. Your job is not to develop this proposal by
yourself but to utilize your techniques and skills of evaluation to monitor
the program development and implementation.

Giz is shnilar to many school districts of the game size andisocio-
.'economic stntus. (See school background information sheet. ) -However, one
important difference exists at Giz. Dr. R. Leader is convinced that program
development should be based on valid and reliable evaluation. He attended
a national conference last year where Dr. Gubblebeam of Ohiena State Univer-~
sity discussed the value and. need for continuous program evaluation. Addi-
tionally, nr. Leader has been’ getting increased demands for evaluation reports
about his school progrems from. ) local groups interested in the school;
(2) the local Board of Education; (3) the StatekDepartment'of Education;

(4) the U. S: Office of Education.

When you were hired Dr. Leader told you : that, he wanted to build a

solid Title I reading program based on sound evaluation. However,'he also

warned that some individuals in the school and in the community would not



take too kindly to the idea of ''being evalyated. Even though he was
supporting the idea of a broad concept of evaluation, he was advising that
you ahould not begin by gathering data "all over the placc. He ended
this initial meeting by saying, ""You've got to show the staff that this

evaluation stuff is.not 301ng to be directed at them. Lf they think you

are criticizing their work, you'll be\in troubie and'I won't be able to i
bail you -out." .
First day on the job:
You have had thé following items to read, some of which are attached:
L}Z‘ Title I project apclicant‘book (nbt included here)
2. School background information (pp. 18-19)
3. ‘Job description (p. 20) ( B
While setting up off Qe files, getting to know the staff (you ve
' taken several coffee breazs), and studying‘the above items, ydu are ,'-\“\
- interrupted by a cali from Dr. Leader s secretary. She is”sending yeu

some items related to th reading program that Dr. Leader thinks will
ihterest you. The foll ing items arrive at your desk an hour later: .
1. An article from the local paper (p. 21)¢
2, A report from the local PTA (p. 22)
3. A letter to Dr. Leader frcm Ins Tructor, 4 teacher in the district
who took a graduate research course the past summer and ‘used the‘
school test results in ‘her research projecc. (r. 23)
4; A memo of a recent phope ~all Dr. Leader had from Mrs. I. Rate (p; 24)

-

5. A memo.from Dr. .Leader concerning a previous in—aervice program.(p. 25)

ST
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APPLICATION FOR FEDERAL. ASSISTANCE

" fox nmm Education of Children from Low-Income Families

¥

I v

'
i
}
i

PART I - M%MHQ DATA

“under Title I of m:,e:o\mmﬂ 89-10

n L ,un... 4 Q r.l ‘
AVRRAGE PER PUPIL EX- 2 |PUBEIC SCHOOLS OPERATED} 3 nﬁgﬁz RESID. IN APPLIC, Emn. OF AN [N
PENDITURE: Non-fed. fds. N BY LBA / . AGE APPROP. TO ATTEND SCH. ow BY DIST.
A .mmm previous . ) A |Total # of Schools Number of childzen zcavmn,
; year - § 270,00 6 A AlEnrolled in Public Sch. 14,100
B .Hv_ﬂ,.m_)vﬁo—um ' i B lTotal MQHOHHBO—dﬂ : B M’NOHHD@ in Non-Pub.- Sch, me -
i year $ 294.00 _, 14,000 C)Not enrolled in-any Sch.- 184 est.
C |Current year $ 298,00 C |crode Span Dl (add A, B, & C) Total 14,422
. 1-12 Number of children (D) _
: . [E |who come from low-income | . - 1
Concentration of children fr. lo-income fam. in dist. families 628
A |pistrict-Wide per cent. | Bf Avg. { -per schoocl att,’
{1tém 3E « 3D) 4.35% area (3E < 24) 35 -

e
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O
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APPLICATION FOR FELERAL ASSISTANCE (continued)

mnOH ..q

Characteristics of educationally deprived child.

6 ttendance areas elipgible for Title I
# child. residing (residing in eligible attendance areas)-which ind.
: attend. area svd. their need for special educational assistance und. .
°« TmSm of Pubiic School 16=-income Title I. Ammm instructions for code # & character.)
- . families Grade # of
- % ' Characteristics of Children Level | children .
" -Total # | Col. : (child) ~3
RN 322 1 2 3 . ,Wa
- . 11 | Poor performance on star- « e
2 31 4. N -dardized tests _ES 251
enton Elem. 300est | 56 |18.0 §+ - ' {24 | Other ability charac- Bt 1 .
incoln Elem. 550est | 68 112,511 |- .teristics (Mental) 1 _Bs—|—317
iJefferson Elem. "875est 103 ]11.82 - I35 | Other mnnwmwmmxmwmmwnnmn»m- ]
[Kennedy Elem. 300est | 26 | 8.66 -4 ltics (Dislike for "school) ES . 238 ]
GIZ Jr., High 1225est (101 | 8.30 | . |63 | bisciplinary Problems ] 119
GIZ High School 175028t (140 | 8.02 4 tlow Attention Span E . 30
_ N . | " 1 | Poor Health ES | 199
b2 {Maloutrition - _ES . 75
. B8 cnrmu mmmnn:.uavm»nmm ES 21
-CERTIFICATION OF LOCAL mccn>HHoz »nmzox L,
I CERTIFY that, to the best of my knowledge, the information herein is nonn»%ﬁ,mua complete, .

7mmmw .Name of Local Educational Agency:

GI1Z Unified School Distriect

R. rmuumn. S

zmsm and Title of Authorized LEA Represgentative

_zwwwwnm .Address (Street, City, Town, N»vu

Signature:

) .

uperintendent

161 School Lane, GIZ:
State: ™

_mosunw" _
: Tipsy Missouri

-

' 000 1112345

Telephone (Area code & No.):

Date Signed:

.

,_zmsm,mun address of Contact Person: -

J_

Telephone: Signature:

. te

.umnm"

Aruitoxt provided by Eic:

E\.
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JOB DESCRIPTION

Title: Digtriét Eva1u3tor
Description: N .

The evaluator shall be in charge df evaluation éf all district Title I
Reading projects and programs. ‘Because of the dual responsibilities o
his-pos;tion, he must be an expert‘in reading content as well as in
evaluation tecﬁnique. fhe evaluatof shall ée involved in all projects from
the.formulatioﬁ-of'the project design to the evaluation of project end

results. Moreover, the evaluator shall be in charge of preparihg evaluation

reports and disseminating the information to interested parties.

-
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News Clipping
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JOHNNY CAN'T
BUT ELMER CAN
IN BIG CITY

Giz, September 13--Mrs. Mary Smity,

a noted educator from Big City,

was the guest speaker for the first

session of the*Community Action

Project's orientation for the

After School Tutoring FProgram.

Mrs. Smith described a highly

ccessful reading program now. in

ogress in one of Big City's schools.

he s very enthusiastic about the

program. —Since the beginning of

the program, t e has been much

more interest in ding and the

students' reading skillls have

improved. .
" Mrs. Smith described a

classroom. Children may choose from-_

a variety of books screened for

reading level. 7The students are

involved in charting their reading

progress as they meet individually
with the teacher several times a
week to check their skills.

"The variety of highly
relevant matérials, the individual
wvork with e teacher, and the
continual reinforcement from ‘the
progress reports are factors which
account for the success of the '
program,' Mrs. Smith stated.

The next orientation meeting
for the After School Tutoring
Program will be held Oct. 22 in the
community building.

>
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‘Report to Superintendent Giz Unified School District Giz, Mo.
FROM: Parent Teachers' Association, Kennedy School

SUBJECT: Annual Report from Visitation Day

Dear Dr. Leader:
o :

During our visits last week to other school districts, our committee
was much impressed by the reading program at Neighbering Unified School
District. They have an excellent remedial program and a very well-
planned and interesting in-service program. Many of the teachers are
~ experimenting with individualized readine,. Furthermore, the students

seemed interested in reafing, and nany were checking out books to read
at home. .

Naturally, our committee noted thzi v zchool district also has an
excellent program, but it might be worthwhile to consider some of these
innovations in the reading program.

Respectfully yours,

4
N/ C/W
N. Volved, President, PTA

Mrs. Smith
Mr, Jones
Mrs. Rogers
Mr. Brown

22
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14 University Way
Marblehead, Indiana
August 12, 1969

Dr. R. Leader, Superintendent
U. S. D. of Giz, Mo.

161 School Lane

Giz, Mo.

Dear Dr. Leader:

Thank you so much for allowing me to use the District test scores in
my research project this summer. The scores were most helpful and lent
themselves well to the B582 research course. You may recall that the
project on which I was working was a longitudinal comparison of aptitude
test results with particular emphasis on @z trends which might be
apparent, I thought perhaps you might be 4Ymterested in the results..

The study begam with testz given in 1959 and included those giwen
each spring through 1969. Durfmg the first five years of that period, all
test scores seemed to be relagiivelly stable when compared to the natianal
" norm with a slight xwising trem’ Shown in scores in social situdies s tests.
However, since 1965, there has: #e=n a defimite drop in scores in th=- social
studies, reading, hisitory, and English sub tests, while the scores im
vocabulary, math, and science ke=ve remained.steady. The tentative =onclu-
sion which I reached was that time only thing these areas have in common is
the amount of rrading involved—there being less reading in the speliling,
math, and science sections tham 4n the other areas. This factor may or may
not be the cause of the drop in the other .scores. ‘

I'm.looking'forward to the start of school and to being. a teacher
again instead of a. student! o :

Sincerely,

(Mrs.) Ins Tructor
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e esees-from the desk of R. Leader

Date August 18

To: val U. Ator

Subject: Mrs. I. Rate

Another call from Mrs. R.--seems she read Flesch
" this summer and is all upset because Todd (2nd) --1isn't

reading the newspapers yet. Wants phonics! Wou'll be

hearing from her! Good Luck. She carries a lot of

; ﬁeight in Benton School as president of their P.T.A.

27
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GIZ SCHOOL SYSTEM
Interdepartmental Communication

To: ' val U. Ator
SUBJECT: In~service program

FROM: Pr. R. Lesader, Superintendent

\,
~

I understanﬁ through the grapevine ithat there was an in-service
program about 18 monﬁhs'ago, before I«came .to the Giz School System.
All past records concerning this project seaem to have been mislaid,
My secretary has infowmed me that the focus was on xorrective reading
for the disadvantageﬂ; Youvmight check this out as =& possible aid

to our upcoming project.

Sincerely,

IS

Dr. R. Leader, Supt.

n
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Second day on the job:

You're called to Dr. Leader's offize to discuss rhe: Title I project.
. Leader m@kes it quite clear that the proposed project. is to emphasize
individualized reading. He does not se=m to be quite.mmre what ipdividualized
reading is, but s;ys he want you to fimd out what the :school district is ”
doing and-shauld‘be doing in this area. 1In his converisetion, he refers
several times to the article he sent fmu, “Johnny Can® but Elmer (Can in
Big City," aund #1;0 to the PTA report. He tells you to wonsider a plan for

getting starte@i

Third day on the job:

Dr. lLeader phones go discuss what you're doing tor get started. He
astates that he knows how impo;tant evaluation is to good program development,
and he wants a good evaluation to detenmihe the district's progress in

”‘individualizing reading instructioq. Ebwéver, he emphasizes that time is
going by and that the proposal must be ready by January 15.' He asks if you
can send him a :epbrt-in four days outlining what steps you will take to

~start the program roliing. He seems somewhat irritated and ends the
conversation by stating: “I hope you know we're on thé spot in thié'thing.
I can just hear them all héllering‘next spring 1 I don't have these
evaluation reports in on time."

A memo arrives from Dr. Leader the next morning:

o

=
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‘the principals show you the facilities. We have some really fine

GIZ SCHOOL SYSTEM
Interdepartmental Communication

TO: Val U. Ator
FROM: Dr. Leader

SUBJECT: Title I Project

Sorry if I sounded upset on the phone,‘but'I hadkjust fecetved
a copy of the Title I evaluation form from Washington. I can'tv
understand it at all. In any event, we'll probably have to complece
something like this for the project proposal; but I don't think it
followe the idea we've been talking about.

What I need from you is a report which includes--

1. A list of steps you're planning to take to determine needs
in the area of reading we discussed.

2. Some procedure we can follow to assign priorifies to the
needs. The district has gotten into the situation in the
past of trying to do all things at once, and I don't want
that to happen again.

. Do you think you could have this ready by next Wednesday? By
the vay, 1 thought you night like to visit the elementary schools
to get to know the teachers and that sort of thing. I :aally don't |
think they'll be much help to you because they don't know much
abouqﬂevaluation. ‘Tﬁey still belive in standardized tests as the
ultimate answer, and I think I know where you stand on that. In
any event, the principals wiil be locking for you om Thursday and .
Friday this week. I think you}ll enjoy meeting some of ouvr
principals. You'll like Mr. Crabtree over at Benton School; he

has the Secretary cf the‘Year, and he’s a wonéafful morale builder

in that school. Anyway, you might like to browse around and have

facilities fot special gervices. We're very proud of them.

27
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RESPONSE SHEET
In view of che two thinse that Dr. Leader asked you to have ready

by next Wednesday, what: notes would ‘you make to yourself? Thesa m:lght:

be very brief plans orxr soma gen_eral strategy to fulfill Dr. Leader's

requeat.
.
i\
. ‘ .
. B )
. '-\l - ‘
\ |
~ATWHAT POIN'I‘ m'ran crpr moca.m \ S * ';

ARE YOU Ncm ‘ X . . , .

28
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OMRISCIENT COMMENT . ‘ :C?rll
B 4 . )
In order to‘decermioe peeds, you might have declded to invescigate
vhe following areas: 7 . i
’ 1. what- materials are now being used to teach reading?
< s 2. How do the students.perform on st?ndardized tests9 ‘
3. What do che supervisors and Caachers think the system needs? )
4. " Is there some community group - that speaks fox the schools
1nvolved with the Title T project? . - : .

(tou may not be able to do all that by next'Wednesday, but you at

least make these notes on your pad )

Rs'Leade; also wants yocu to aef up procéouréo oud ;ssign priofitiés.
A L fhat ‘one is a stumper. eﬁherc will.yoh.fgno cr;Ceria to assign priorigiesé
You might have 1isted: | | | '
" 1. Does research say where to start with disodVantaged populations?
2. Should'I ask for a committoe»to ‘set criteria for pr@ogities?
;fd£ They would know the school syotam better than 1. l
. “ . 3. Has the reading superviaor gent out a questionnaire that would
help? Better see him.

CThat'a right. Your alternatives: seen quite .tenuous at this point.

You need more feel for what is goiog on.) o ,

o~ Individualizing reading inatruction does not revolve around how

j
one tearher tutors one child. -As a matter of fact, the teacher canno&
-~ consider himself a private tutor, o AN

Individualizing will pecessarily involve the proper identification of

_student needs and the crganization of acudenta, teachers, ma;grlals,
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ffac:l.lities, the schedule, and perhapa the na.{gbbotbood oommity. At any .
rata, the evaluc:or must examine uch of these. elemen!:s as tkay preeencly
exi.a: ao see :l.f they are capable of promt:ing a sreater :l.ndividualiza:icn
of matruqtion._ In effect. he asks, "How is tha clasaroon organized?" Q
"nqu,'baxj_"tcoiiect: 'that: 1nforipqt;lqn?" | .
. ’ . 4
‘ Py
- i
, / >
L 2 /‘
TN
& ) - :
o AT WEAT POINT ™ ‘THE CIPP ' PROGRAM
Q : ARE YOU NOW? BRI Oontext: Evsluation. Fo«:usi_:_xg
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Thursday and Fridax

| You visit the schools and engage in conversation with several teachers.
’ Over;a cup¥of coffee at Bentoﬁ School ybu'listened to oneAtgacher who
registered a description of rathgt tyﬁical concerns of-other teachers:
"Mr. Atof, ybu're jus@vthe person I ngéd to talk to. All zemester
I've béen tearing my hair out over;a childlin my rooﬁ -~ Fairlee is his name -~

/

who is so disruptive, especially during. reading, that I'm making no headway

with my other students. And,manyJ;;géaﬂh are really fine children who want
to learn. You can't imagin;“what t's like to have Fairlee in your room
for a fuil six hours. ne'g constantly tapping his foot, or his peqcil, or
anything'else He'caﬁ lay his hénds on: papar, or paper'glips, anygﬁing.
You' gi§~the idea.. Apdrwheniit is his turn to read, he obviously ien't
with us. T have to take time out télhelp him find the‘place, sometimés
.‘even the right page.- Well, it tékeé so Iong‘to get Fairlee settled down
and with it, that by the time he's ready to begin reading we all know he
isn't going to be able to read the material anyway. I think he cqpld, if
.only he wanted,to. He's not really an unintelligent cﬁild. Oﬁ; another
thing, he.dopdles. _Thislat least is-qhiet, 80 I can live with iti'_But,

in éddition, when vae!éssigned paper work, Fairlee is out of his cﬁéir,

'evefg other minute,'needing to talk—ﬁp me; you know: 'What am I supposed

s )

to‘aq'with this? I don't understand what you mean.®' 90c you have anyv
suggestions as to how I might handle this child? I really am at wmy wivs

. 0 o ' :

A
1

Teacher B: "I'm interested’ in what you have to say about this Mr. Ator

since I also have a probiem child. His difficulty is quite different, but

. I might be able to use the same tecknique.”

e

s
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In other schools, the faces were differemt but the complaints were
similar. Almost universally they focused on some child who was a behavior

.preblem during the reading period or ‘one who showed complete lack of

interest in the materials that were used, or another who just didn't have

the vocabulary to keep pace in the readers provided for the class. The

teachers didn t discuss general group performance; their eyes were set on

»an example of a need -- a child with a problem and how'they could help.

fn You have gained knowledge and experilence from your visits to the

/

séhools- In addition, you know Dr‘ Leader wants to emphasize individualized

reading. What steps will you take to determine maeds‘P What procedure will

you suggest to assign prioritiesz
- .

¥ . . .
| ' . \

e ———



AN } RESPONSE SHEET

1. Steps to take. \

2. Prdc_edura to assipgn priorities.

AT WHAT POINT IN T'HE CIPP PROGRAM

ARE YOU NOW"

33




Suppose that your answer to R, Leader was the following ..emo:

TO: R. Leader, Superintendent DATE: Wednesday #2
FROM: '+ 1 U. Ator

SUBJECT: Title I Project Planning

In response to your request for am initial plan of action, I
propose the following answers:

1. Steps to determine needs in individualizing instruction.

1. visit schools for informal reactions of teachers and
principals. (Done last week). S

2. with help of reading supervisor examine existing
reading texts to determine provisions for individuasiization

3. Do a spot survey of other reading materials in the class- 1
room to see how they can be used for individualizing
reading. ' -

4. Find out from community action group what kinds of versonal
instruction they see their cliildren needing and what kinds
they see them actually getting. <

5. Do a small sample check on the teachers' background for
individualized reading instruction.

6. Check toc see if there are any tests that would indicate

) . areas to ciphaaize gg»trying to individualize instruction.

g ‘

2, Procedure to assign prioritiscs. - :

" 1. Establish a committee composed of the superintendent, the
resding supervisor, the evaluator, four teachers, and two
representatives of the community tc establish the final
‘eriteria for selecting the priorities. ’

2. Hold five or six discussions among teachers in various
 buildings to see how they would list the priorities for
individualizing reading instruction -~ facilities,
in-service training, and other services. v
3. Have a sample group of teachers rank the needs of their
‘ Title I students -- their needs related to more individual
attention. ' ' '

AT WEAT POINT IN THE CIPP PROGRAM

ARE YOU NOW? ‘Context
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The next day Dr. leader responds to your memo with a telephone call:
"yz1l, your plan lovks fine. Let's get started right away. I think
we can give you about one month to get the assessment job finished, and
1'11 see that you get some help in collecting the information that we need.
Miss Overth Hill is the reading supervisor. As a task force, she and two
of her reading teachers should be able to help you collect all the information
you need wi;hinAa month. 3In the meantime, I'11 get the coﬁmittee set up to
‘help us decide priorities. We'll call it the Title I Curriculum Committee.
You and your task force will be on the committee; I'll get the others tocgether
shortly. Oh, by the way, Val, any meefings that you hold with ‘classroom
teachers must be informal -- no public announcement. The'ﬁnion is already
demanding decision-making power over salarias and the like. If we hold
formal discussions, we’ll have to 'do it every time we want to try some new
project. Maybe you can tap the teaclers through some kind of questionnaire

or something."




_RESPUNSE SHEET

It_is now your job to‘find in one month what the specific problems

(needs) are for individualizing reading instruction. Using the steps
' ‘that you outlimed in your memo to R. Leéader, what specific things are
']

" you andAyour task force going to look for? What instruments would you

use? (Check‘Taxondmy of Evaluation Techpiques)

36

R

Specific Information Instrumetation
~
J
) .
AT WHAT POINT IN THE CIPP PROGRAM
ARE YOU NOW? . . ,
O ' ° ‘ o . . ~4/
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OMNISCIENT COMMENT

Students. Are the studénts'all‘performing to the best of their .
ability? How many are failing reading orx other subjects because of
1nadequate reading skills? Of thosd who fail is ‘there a significant
discrep&ncy between the1r reading aud their ability’ Check school test
records aud interviewj teachers.

Teachers. How do teachers define individualized reading? Do they
se2 themselves dirécting ie? ﬁith how many studenté?’ The teachers had
an in-serviée-program eighteen months ago. Did it provide any akills that
would help individualize reéding instructfon? Hov many teachers in the
Title X séhools participated in rhat co;rae?

; Perhaps_through interviews you could determine whether the teachers
have any knowledge of how to vse information from group reéding tests, Or
how many could use an ianformal reading inventory. Probakly through a )

questioﬁnaire you could ask the teachers how they view facilities, materials,

school orgaunization, and their own competency for individualizicg reading

inrtruction. Seg examples of imstrumentation 1h the Taxohomg‘gg Evaluation
Techniques. : | ‘

anatrrials. To individuélize reading, it would be necessavy fer the
.teacher to have.available a wide variety of materials, written at several
levels of difficulcy - appropriate for the cultural groups that make up
the population. Some hardware auch as tape recorders and filmvatrip
projectora would also be beneficial. A spot suery by a member of your
tgék_forcg should be able to eetimnte the avallability of these items in .
the target schoola. There}ara'pgtgrialg checklists in the taxonomy.

Facilities. The main concern.with‘facilitiea is that thay be flexible

and, of course, available, Can ch;irs and book cases be shifted around to

¢
provide for various seating arrangemenrs’ Axe there places open for

4:)
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=

different kind§ of activities? Is there a library or a learning center?
Are there carrels for privéte work? Can temporary partitions set off
‘corners of the room for specific activities? : .

Existing Praggam. Does the existing cu;riculym include individualiziné
reading as one of lts objeccivas?" Does if-éuggest specific glams of‘ac;;gp?
1f so, why hasa’t the pian worked so far? :

Community. The community may proQide activities or encourageme#t forr

Aindividualiiing resdiﬁgvdéiﬂg>1ending'libraries, neigﬁborhood_tutors.in
reading and book clubs to get the right Baok into the hands of the rigﬁt
youngster. If they do mot exist; would the community groups be wiiling to
develop some of thasé'activities and services?

The point. In the time you have for working on these exercises in this
simulation package, you cculd nbt_he expected to list all the thiugs that were

rmantioned or tha previou; pages. It should be clear, too, that ‘there are many
other questiouns or:suggested sou:¢ea of information that-;ould have been listed.
The point is that a fairly compiete descripcion of the existing facilities and

of the -evident needs should be produced in order to decide on priorities for

program planning.

You remember that,:at Va;'a suggestiou,‘nf.iLeader set up a Title I
Curriculum Commigtee to establish the final criteria fér assigning priorities.
to the dgtetminéd needs, Inbaddition, Dr. Leader organized éitask force

'com@ased,of the reﬁ&img"supetviéor; two reading teachers, ;nd Val as chairman
to detgfﬁiﬁe what the needs aétuaily_were;q these two committees went to work

- . immediately. Ve return now to Val and his task force to see what needs they

found in the Giz system.

-

AT WFAT POINT IN THE CIPP PROGRAM
ART ICU How? : Context: analyzing data

41
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TO:
FROM:

SUBJECT:

1.

GIZ SCHOOL SYSTEM
Interdepartmental Cémmunication

Title I Curriculum Committea
Task Force on Reading Nééds, V. U. Ator, Chairman

Needs for Individualizing Reading Instruction in Giz

A random selection of teachers from grades K-6 -was found to
have very positive attitudes concerning the need to individu-
alize reading instruction. S ) .

A questionnaire survey of this random sample of teachers
revealed that over 90 percent of the teachers feel that their
graduate and undergraduate teacher training has not given
them any training in the individualization of reading instruction|
This feeling of inadequacy covers reading materials, instruc-
tional practices, and grouping procedures.

In most of the classes (over 80 percent) the children are
divided into three groups for reading instruction. All three -
groups within a class use the same basal reader, ‘but modifi-
cations are made for each group, primarily in the supplementary
material used, the speed with which the children "eo through”
the material, and the depth of discussions regarding the ’
comprehension of stories. '

There are a number of sets of high-interest, low~vocabulary
books available in each elementary school library. However,
these are not being used by classroom teachers. Many teachers
ars not even aware of their existence.
A vandom testing of ten childrén from each grade level in eath
school revealed that over 50 percent of the children were being -
given reading instruction’in materials which were at or over
their frustration reading level according to the Bett's criteria.
Ten percent of the children in this same sample were reading
instructional materials at their independent reading level.

i study of last year's standardized test scores in reading

revealed that the children in grades 1-6 in the Giz School

District had an average score at about_the .40th percentile
for each’grade. These results corroborated the findings of
the study done last summer by Mrs. Ins Tructor.

A study of PTA committee reports, Board of Education minutes,
local newspaper articles, letters to the editor column, seven
visits to the local coffee house, and two haircuts at the
community barbershop reveal a generally positive attitude toward
the school program in general. However, most people are quite
uninformed about the school program in general, as well as

4
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currigulum.1nnovations in specific areas. Most couments
indicated that the community unot only desires to do better,

d%bo wants to be adequately inforwed about how thing
are g"ﬁng. ‘ .
A study was conducted last year in each of the elementary
school libraries to determine book evaluation. This study
was requested because the Giz District received a sum of
money through Title II of ESEA for increasing library materials.
This study indicates that while circulation of the existing
materials is fairly high, there is a very small percentage
(less than 15 percent} of elementary children who have signed
a book out more than once. These students, however, have
signed out 2 great number of books.
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. The task force's report listed eight items.

-

Describe (cteate) -two
other pieces of relevant dats that the task force mighc have collected

if they‘had covered other areas of Possible needs fbr 1ndividualizing

reading. Crhink aboat needs in your ownfachool)
9“
10, ‘2 .
- - . //‘/'
. //
el ., . ’/.
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o AT WHAT POINT: IN THE CIPP PRUGMMH . S e T,
ARE YOU NOW? | \ - S
- .. \' . - "



42

T

The Title I Curriculum:Cbmmittee accepted the “Needs Task. Force Report™”
and produced the following report of its own.

-

R Report from the Title I
Curriculum Committee
The following goals and criteria should govern the Title I Readlng

Program for the Giz Unified School District.

Broad Geal /

. /
Students should demonstrate continuous basic reading skill development.

They should also be exhib&ting positive attitudes toward reading.

\ . .
in order to reach this broad goal, the curriculum committee proposes

the following specific objectives;

Every_Student.should be given reading instruction at his instructional

readiﬁg level’ ag determined by an informal reading inventory.

A report to this committee by our Title I Reading Evaluator reveals

several discouraging facts about. present attempts to reach this goal. We

3 .
e

are, therefore, appointing a task force of this committee to propose
N

alternative strategies for closing the gap between our objective and our

actual situation. The task force should clearly delineate the strengths

 and weaknesses of each alternative according to the criteria below. Val U.

% Ator has been asked to serve as chairman of this group. Thelr. report .is to ;o

!

be plesented to this total committee by November 15.




Criteria for Progfam Selection

1.

all schools.

43

-

The program ;hould deal directly with the problem of getring

children in appropriate reading levels.

The pfcgram should Pave 1ﬁpacc in ali elementary graaes for

A

;The program should make individualization of reading an effective

! .

force in everyhay instructidﬁ.

-~
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In light of the asses\sm...nt and discussians that have taken place. 8re

. ,there- crit:aria that - should\\be added to the Cu:'ri‘culum C’omi I:e..e g report?
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On November 15 the Title I Curriculum Committee met to re view the following
report on alternative program suggestionss
Task Force Report
Alternative for Individualizing Reading in Giz
{V&3 U. Ator, Chairman)

On the basis of the prioritiés established by the Title I Curriculum
Committee, the special task force has proaaced five proéosals for
individualizing reading.instruction in the‘School System of Giz. They
are pfesénted here with their major strengths and weaknesses. This procsess
should assist the committee in making a aecision about the kind of program‘
that it would choose for Title I. The‘task force maderuse cf research
studies and relied upon the broad egperience of Miss Overth Hill in
liéting these strengths and weakinessese

The task force also made some informal decisicns.about thé relative
merit of each of these alternatives. It felt that the alter natives
could be fanked according to £heir merits for Giz in this order:

1. In—éervice program for all Title I reading teachers on how t»

individualize reading instruction.

2. PrOQide $2 ,000 for.each claséroom teacher to purchése tﬁe materiéls
and the assistince that will benefi.t him most in individualizing
instruétion.

3. Hire a reading specialist to work with those children who are
considerable handicapped in reading.

L. Hire-paraércfessionals to assist each teachef in thé classroocme. \

5. Hire a specialist to work with teachers as an on-the-job trainer
'in individualizing instruction in reéding.

6. Conduct a special summer school for those who have trouble with
reading.

- 7. Reduce class éize from 30 to 25.

4o o
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Each of these suggestions is given below with ah outline of their
strengths and weaknesses- The task force will be happy to explain any
of these altern;tives. »

* Signed.
: | _ Val U. Ator
Overth Hill

June Smartack

Bjorn Locser

. Dated: Wednesday, November 15



Strengths and Weaknesses of Alternatives
to Individualizing Reading Instruction

Alternative 1. Speciazlist dorking with children

Strengths
1. Expertise is applied to those who need it.

2. Small groups permit highly individualized program.

3. It frees teacher to work with average or better
children. _ '

L. Tangible, immediate gains are likely.

5. No additional demand is made on teachers! time.

6. The low cost is limited to the specialist's salary
plus few materials.

Weaknesses
7. Only a small number is «: zted.
2. Space is needed for group.
3. Scheduling would present preblems.
L. TFinding qualified personnel is difficult.
S, It leaves tedcher out--nc change in institution.
s» . 6. Children may feel isolated as poor readers.
7. Teacher may feel using specialist labels him
as poor teacher.

|
Alternative 2. Specialistfwcrkigg>with teachers

Strengths
1. It involves large number of teachers.
2. It involves large number of children.
3., It places responsibdility om teacher.
L. Iong term effect on institution is likely.
S. There is no space as well as presenting scheduling
. problems.
6. Labeling and isolating poor readers is avoided.
7. There is a low cost (specialist's salary plu few
materiais). : :

" Weaknegses '
1. Expertise is spread thin.
2. No immediate gains are likely.
3. It makes demand in teachers' time outside classroom.
I, Finding qualified personnel would be difficult.
5. Specialist's personality must be effective in
working with teachers. ‘
6. Difficulty of coping with full range of reading
\ ‘ : ability from no ability to svperior, in one classroon.

It




Alternative 3.

Alternative .

L8

Summer School

Stregths
1. 1t gives intensive help for poor readers: (12 students

" per class).
2. The space and scheduling problems would not exist.
3. Teachers could experiment with new ideas.
. Students may imprcve more when removed from the
regular currlculum.

Weaknesses
1. With 12 pupils per class, the programn could reach
- onmly a few of the poor readers.
2., Attendance may be a problem in the summer.
3. Students may regress if the regular program is not
changed to continue work started in summer.

Reduce Class S8ize, 30-25

Strengths '

1. The teacher would have more time to spend with
each child and a better opportunity to follow
the students' progress.

2. More space and sea‘ta.ng flexibility could be used.

Weaknesses .

1. Instruction may not improve. The teachers uswally
do not individualize on.the basis of a 5 pupil
reduction.

2. More classroom space must be made available.

)

Alterpative S.

Hire paraprofessionals

Aiternative 6.

Alternative 7:

Materials: $2000 per teacher to be spent by teacher

In-gervice Program
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RESTONSE SHEET

If you had been part of the task force to find-alternatives for
individualizing reading, what are, the major strengths and weaknesses
r

that you would have listed for altermatives 5, 6,-and 7?

~ Alternative 5.
S'l?rengths

.Weaknesses

|
| .
Alternative 6. .
- Strengths. o

Weaknesses -

Alternative 7.
Strengths .

§
. Weaknesses

M

At wha'b poi.n‘b in t‘na CIPP Program
~aye you now? ,




Iisted below are some of the strengths

OMNISCIENT COMMENT

and weaknesses that you mlghv

_have given for the alternatives suggested by the task force headed by the

evaluator.

On your own list

you may have indicated some that are more

appropo than some of these.

Alternative 5, Hire paraprofessionals

Streggths

1a

2e

e 3.

freed to spend more time
individually with the gtudents.
could provide more-one-to-one

The teacher would be
planning and working
The paraprofessional
type drill work.

The one-to-one yelationship with the paraprofessional
provides more adult contact for the student.

Weaknasses

1.
2.

Altornative 6.

 There may be a problem

how to use assisvants.
f£inding ;and training

eachers do not know

qualified pecple.

Streng‘bhs

1.
2.

3.

Materials: $2000 per teacher to be spent by teacher

Tt encourages experimentation, and -the new ideas
may prove effective. . , . "’ )
Tt involves the individual teachers, and perhaps
they would be more enthusziastic about changes in
reading. o . .

T+ meets the specific needs of each class and

. teacher more completely.

Veaknesses

l:.

2.
3.
L.

Alternative 7. Ih—sérvice Program

to evaluate the program.
jdeas rather than more .

t would be difficult
Toachers may nsed new
materials. - i
It may be difficult to provide for transition
between grades.

Teachers are not prepared to select materials .
or personnel. . °

Sfrengths - ‘ '
~ 1. T gets new i .formation o the pecple whc are in

‘a poaifior tc apply it. -

At what point in the CLPP Program

are you now? __ Inputs

alvernatives
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2. Fulfills the needs of teachers.
3. "Inspires.”
L. Acts as a motivational factore.
5. Provides new ideas.
6. Helps those teachers who would not otherwise
get any further schooling.
Wealmesses
] Union will not approve after—school hourse.
2. Instructors who relate program to the nseds
of teachers are .ard to find. .
3. There is no good central location for meeting.
. Immediate effectiveness of progran would te hard
, to measure-
5. Teachers ar.  metimes reluctant to devote extra

time.




Curriculum Committee, Title I Reading
l&eeting§ November 15 | - : -
On November 15 the Curriculum Committee reviewed the alternatives
and prlorities suggested by your task force. The committee tharnied
. the task force and ther discussed which alternatives should be
selected for a program. At first the'coﬁmittee decided that it would
start "at the top" and devote its energies to teacher training and
4o providing assistants who would help build the skills and attitudes
of individualizing reading instruction. But the commmnity actjén
representétives felt that each child in the target schools should
receive some dircct benefit from ths $100,000. For that ;'eason, the
comgitﬁee decided to include the alterﬁative of each teacher in the
target area purchasingfexﬁra materials. Thus the cormittee concluded
by sa&iné that the Title I Reading Program for Individuélizing
Instruction should inclucy in order of impcriances: 1) in.service =
training for target schuol teachers, 2) the hiring of resource teachers
to aid in carrying out the developments of the in-service tralning, and
3) the purchase of extra student materials Ly the - bers in the
clagsroomse. ' l
The Curricﬁlum Committee then submitted the following objéc%ives’
for incorporation in the program: |
' 1. To improve the reading sk1¢1s of evenytﬂuld in the target
area in grades 1, 2, and 3. Special emphafis was to te
placed on early:prevemtion proulems.

2. To produce teachers who uss diagnostic techniques for teaching.

o
(-



3. To make teachers aware of curreant materials

individualizing reading instruciion.

- 53

available for

[+

The committee hammered- out its opjectives in detail and submitted

them to you for your reaction.

Objectives are on attached shest.

o

O

'
A FuiText provided by Eric i ‘ ya :

Eand N

ERIC | T By
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Objectives for Title I Frogram
Individualizing Reading Instruction

Objectives related to the ih—service programs

1. To 1ncrease the teachers' knowledge of basal readers, kits,
A-V tools, and tests (individual inventory, group diagnostic

=)

tests, and achlevement and intelligence tests).

2. To increase the teachera'_knuwled e of the method of dlagHOSulc
teaching. .

3. To institute the teachers' use of informal inventories.

. To further the teachers’ use of individual student files of
reading progresse.

5. To promote the applicatxon of the teachers' krcwledge of
' sequenti.” skill developmpnt.

E. To instltute the . teachers‘ use of varied types of readlng
materlals and instructional tools.

7. To 1ncrease the reading level of eaclt ch11d to a-greatern degree
than 'changes noted in past years.

Objectives related to materia}ma

1. To provide materials which are written at the appropriuto
T reading 1evels for each 1ndiVidua1 child in’the classroont.

; 2. To provlde materlals which may be used for the development
’ of a systematic sequemce of skills.

'3, To provide materlalb whlch vary in content, type, 1ength,
: and. 1nterest. : ‘ —

h.i~ To 1ncrease the number 52 outside books read by the students.

ot

Obgectﬁves related to resource teachers:?

7 , 14 To hold monthly individual conferences with each classroom
oo _ . teacher to dlscus< indlvidual problems and offer new ideas.

i_ - : 2e To observe euch teacher per;odically to assess and aid in the
' ’ - ’ 1ndiv1dualiz1ng of readlng 1nstrucfion. T .

! - fo acquire needed classroom materials which w111 enable each
P , student to read at his instructional level. .




RESFONSE SHEET

What do you think Valls reaction wonld be to the specific objectives
selected by the Curriculum Committee? What is necessary for him to

develop a godc_l program plé.n?

At whﬁm po:lnt in the GIPP Program
are you mm? ‘ 4
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OMNISCIENT COMMENT

Val tecld the Curriculum Committee that a program could not be
written on the basis of the objectives provided bir th_e.‘c‘:omnittee. We
wouldn't know where we were going!" he told the committee. "Lot me
_ draw up a ligt of more specific objectiws-objec'b:.ves we can live
with and develop a program from. If those objectives meet with the
é;;proval of ﬂw_bh:'i.s committee, then we can get the program described
and moving." . o | |

, Val was given the job of developing more precise objectiVes.
He was to have written a report “to the committee by the following wedk.
| 3% 36 36 3k 4% 96 3% 3¢ 3F 3F 3% 3 36 b a9 3 %
Val's Repbrt

_Spec:Lflc Objecf-’ ves for Ti'ble I Rea.d:.ng Program |

It was decided that the pruposed Title I program would have three -

componehts: a formal imernce educationa pm%'ém resource 'beachers -

56

for ccntinu;‘mg assistance, and ma’oer:.als for direcb use by the youngst.ers

in the c]assroom. The major goal of the ;program is to teach teachers
about ths diagnostic teaching of read:lng and the’ use of instruct:.onal

ma'berials 'bhab will -agsist in ind:.v:ndualizing raading.’ The following

specifi.c o‘b;jectives are an attempt to incorporate both the genera.l
ob;)ectims and the in'bent of- the program in,a-1ist that can e used to
 develop procedurss for cerrying out the program.

¢

L

At what poin'b in the CIPP Progra.m
are you nuw? Ext. SEgcimE bjectives




N
e_“;

o

" | N

Objectives for the Title 1

In-gervice education for teachers

T As a 1'-esu1t- of various in-semce activities for teachers in

gradas one to three it is expec‘bed ‘that the teachers will be able to--

©

1.

2.
.3.

b.

5,
6.

7.

L].s‘b and describe the specific needs of disadvantagéd children
in thelr classes. Needs of children in the fog.lowing areas
will be included: -geheral interest, socisl, academic, and
emotionsl. The definition of dissdvantagement as given in

the Title I applicant's book will be ‘used for this study.

list and define a developmental 113t. of readling skills.

Define specific cri‘beria for determ:.ning students' funct:.onal
reading levels. '

\ Select, develop, and administer a variety of measuremént pro-

cedures and instruments for'détemining each child's instructional
level and skill development as defi.ned in objectlves 2 and 3.
Select and demonstrate the use of a variety of reading mater:.als

~ that could be used to develop each ch:l.ld's reading Jevel and

sk:.]l development as def:r.ned in o'b;]ec'bives 2 and 3.

Select and demonstrate theé use of 3 variety of “reading materials
‘that ave appropriate to the needs (interests , social, academic,
and emo‘bional) as dest:ribed in objective 1.

. Demonstrate ‘the use of a variety of ins‘bructional prooedures ‘
that are appropriate to the needs and reading skill developmsnt
of each child. ; ) |

60 o



8. Design a teaching stratég that will provide the instructor with
immediate fEedbadk of each student's performance of the readxng L
skills ligted in objective 2.
In addition to the in-service education of teachers, the projeét will
'provide funds for purchaszng\?nstructional materials which can be used -
to 1ndividuallze reading instruction. The objective of this phase of
1 the program is to provide the "appropriate” materials for each classroom.
Sbeciflcally the obaective is to make avmoilable to each classroom a
variety of instructlonal materials which-- .
1. Are appropriate to the specific needs of” disadvantaged children
in that classroom. o
2. _Include practice activities for the.specific reading skill needs
of, the children in that classroom. |
3. Are of the appropgiéﬁe functionaltfeading 1§vals‘fdr the

children.in that cilsgsroom.

~

F‘?’;"E-,z_
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Your report is sent to the Curriculum Committee on schedule. Dué “to

a stomach disorder you are unable to attend the meeting; but, you find

this memo waiting om your desk when you return to the office:

GIZ SCHOOL SYSTEM &
Interdepartmental Commmunication

0z Val U. Ator
FRCM s Dr. R. leader, Superintendent .
SUBJECT: Reading Program, Title I Project

Sorry you missed the Curriculum Committee meeting last
night. Did you have those ulcers when I hired you in"

%'  September? co

<

e

-

e m Your detailed cbjectives have been ageepted by the Curriculum
Committee. A prégram task force rcomposed of the elementary read:mg

N toachers and Dr. Readbebter, a specialist from Ohioana University,

i will use. -the objéétiz;res to dévalop the "*“'-'rogram. ‘As ‘soon ay you '

'gef a copy of 'bhe Program, le‘t. me. know 1t you think.
I am pwased with the way *bhings . . progressing.

X . . Ro 1‘ d.e ‘

- . ol
Two weeks latex you rveceive a copy of the proposed program. You must
Q

. read it and react to Dr. Leader. Time ig getting short. The proposal
* -deadline iz only .z few weeks away. - ' ‘ . ‘

%
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{Task Force Report)
F‘Rmﬁ PLAN
Title I Beading Project on
Individualizing Reading Instruction

The intent and the specific objectives of this program are
found ir the report by Val U. Ator. This plan provides the guidelines
" A
to make the program optional.
INTRODUCTION. The intent of this program is to upgrade the knowledge
and skills of the primary grade ‘beachers in four elementary schools

in the target area. The purpose of the program is mdividualiz:\.ng

... reading instruction. Though ths teacher: receive guidanes in two of

the three components of the plan, the ultimate goal of that focus is
to enable all students in the target area to read at a higher level
L.y . .

than they are’ presently do:mg.’ To keep the student in mind, a third

~'component of the program is a materizls purchase plan whereby each

.-_tea.cher in the pro;]ect has a sum of money to J.nvest in classrocrm

books and ma‘ber:i.als that w111 make reading more real and desirable
to the disadvantaged children that he teaches.

E-aeh o? the Si:.hree components will be d_escri’eed separately even
though they are closely related. - The parts form a sequence which makes

~ 1t fairly gimple to discuss them in separate units. 'Ihe.in-service

training c-amponen'b will provide a base of kncmrledge and an opportunify

'bo develop some essentia.l skills for individualizing reading. Following
the m-se*nee training, it is the responsibility of the resource teachers
to assist the class;oom teachers in carr:ving ou'b and extending the '
concep’be and the skilis dewveloped durz.ng the in-service meet:mgs. . With

/

.~ : »" - IEd
“ - : ‘ T
< o
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the guidelines provided by the in-service training and the recommenda-
tions of_ the resource teacher, the classroom teache? will then have:

adequate direction for 'choosing materials wisely.

In-gervice Gompone-nt'

Twenty-eight primary grade teachers from i‘our. target schools
’/' R )
win’ participate in an intensive and extensive program on individugl-

’ 1z:1ng reading instruction.

Personnel. Under the direction of the Gliz reading s rvz.sor, :
Overth Hill, two consultants from outside the school district will -
plan and execu‘be ‘the specii‘ic tasks of the inservice pnogram. One
consultant should abe a read.ing specialist, probab],y from the Chiana
University Reading Department. The second ccnsultant should have »> -
backgrmmd in rea.ding education and «should have a specialty in cur-
ricular programs for the disadvantaged or inner-city children.
Occasionally speakers may be brought. in to treat specialized cone
tent or to- provide ‘motivation.. . -

1’1me. The program will be conducted in nine full days of ac'bi;.tty
div:.ded as follows over the acad.emic years ohe full day a week for the
first five' weeks 3 one half day a mont. for the remaining eight months.

.~ PRlace.. Initial meet:mgs will be held a'b the Board oi‘ Education
‘ce:tral oi‘f'lce conference room. At the discretion of the consultants and
according to the needs. of the teachers, aubs,eqﬁent mee'bings may bs held
in the target scimols or other appropriate places..

) COntent. The Giz reading supervisor and the two consultants

7

will prepa.re a detailed conten'b outline. at the start of the 1n-service



source Teacher Componant ’ S

program. Gerérally the progi'am will be gea:ced to a.chievingz the cone
cepts and skills listed in the. ob;]ectives for the m-semce program.
The content will include s therefore, a treatmen’; of teg bs > materlals 2

teaching plans and 'bechniq;ues fTor individualizing reading instruction

" for disadvantaged chiJ.dren. - -

Procedures. The in»-service nrogram will cons:z.s'b of a variety

of learning experiences, each designed to achieve_a Imowuledge or a

2lill related to individualizing reéding. To make the program effective,

" consultants will use thﬁese procedures as guided by the content: of

the program. V ' _ v
1. Lcctures on subatantive issues, such as research e'\r.x.dence-
on characberisticsv of disadvantaged learmers.
2. Demonstration of teaching and testing techniques, using
| children in the..deménstr;tioﬁs.
3. Small grdup/'l_arge group discussions, depending on the
necessity for total involvement and réactioﬁ by participantss
L. Workshop activities to Gonsﬁruct.é:‘raluaﬁion instrmﬁents and
' teachi.ng tools. _
8. A book and materials fair to display Stems useful in indi-
\ - vidualizing 1nstruc‘bion to give teachers an opportunity to
'~practice with some of the instruments.
6. Supervised testing session with one child in whichti;ha‘.pai-ticipant
administers an informal inventory of his ouwn constructn_’.jn.
N .

-

Four 'maater tea. hera wi be hired, one for. each of the elemen‘bary

<

schools :i.n the rroject, for fthe purpose of ass:l.sting ’ohe classroom



teachers on a continuing basis. These master teachers will be hired
from the existing teachsr staff if qualified applicants can be found.
‘They should have a minimum of five years of teaching experience or
. the equivalent, have 2 major or a sf:ecialization in reading, and
have demonsiz'ated their ability 'bo work m.th other teachers through
previous in—semoe werkshops or sinﬂ.lar means. It is preferred that
. they have masters degrees; but, that qualii‘ication can be waived pro-
vided re.i.ated experiencse is substituted. |

Duties. The resource 'beachers shall work throughout the school
day to asgist the teachers' in one building to individuzlize reading
1nstruction. With the exception of providing a minimum of once-a-
month group meetmgs for that build:mg the resource 'bearner shall

_ ptrovide the vfollow:ng a.ssiatance only upon the request of the class-

- -,
A Pl

room teacher : " .
1.  Assist in the selection of bobks and materials that-appeal
" to specific children and are written at their level.

2. Provide information about and directions.for use of those

s L e

items “that were presented in ‘the formal :i.nservioe training

- sessions.
© 3. ‘Prov:i.de regula.r assietance in work:.ng out ‘a d:n.agnost:.c
teaching p].an for. an 1nd:.v1dua1 or a group. _
L. Demonstrate in the ﬁeacher' e]assroom some oi‘ the tech-
| niques and materials that can be used to individualize
instzuction for a particular student. |
‘5.\' Give an :l.nd:l.v:l.dual diagnosis of a problem cﬂse as a service
and as a demonstratlon of how to test and diagnose.

BTN

6.
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€. Have availdkle for general use a file of materials and
books appropriate for use by the dlsagivi\ntaged ;nopula;,tion.
7. Conduct regular (monthly) group discussicns related to
individualizing reading.
8. @ive an appz;aisgl of teaching, especially as it relates to
1nd1v:.dua1121ng reading instruction. e |
Materials Component

Each of the. project teachers will be alloted a“ sum oi‘ money
to purchase books and mqteria.ls that meet the indlndual rea.chng
needs of the ch:.ldren in his»class. The \orig:v.nal reconnnend.__ation of
$2,000 per classroom must be modified according to the overall budget
of the project. A minimm of $1,000 per classroom must be made |

available. .Teachers will select.the materials on the basis of knowledge

and eriteria gleé.ned £rom the formal in-service trainirzg programs

.and from the personal recommendations of the resource teacher in the
building, These purchase3 shou.ld make it possible for each child in

| the school to reac_l at least five difi‘ere_nt books right from his class~
room library. - | & | _> ‘.

A1l requisitions for these maﬁerials‘;.must be signed by the

Building resource. teacher and processed 'ﬁh;ough the office of the
Director of Federal Programs. '

28u.substitute teachers *for 5 full da;hrél + B one-.hAa.lf days )
@ $20/day » ' - § 5,040
I resourse teachers @ $10,000 _ - 40,000
2 consultants for 5 full days + 8 one-half days @ $‘300/day - 5,400
materials ' - : - h9,§60
| Total ~ $100,000
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] RESPONSESHEET' _

o

@ seems as :n.:t‘ the new Ti-ble I reading proaect is ready 'bo be sent

: to the State Department for rev:“.ew. .A senesmf general program and

specific performance ob,;ec‘l.ives has ﬁeen prepa.red, and an ope:rat:.ng

* plan is rea.dy.v In 1ooking over the pla.n, Val real:.zes that. it is

>

.incomplete” - .' ,' - i' . _— _‘
From the no:lnt of view of an evaluator, what should be a.dded to
the plan in terms oi‘ object:.ves > implementatlon, or economy?

) 1‘__ = = T . ' . g
objectives =
) ) . . ' o ‘@'Q
. Implementation




OMNISCIENT COMMENT. |

]

£

.Having kseefn"the list of refined objectives and the program plan,

you msy feel overwhelmed at the thought of %rying o determine what

needs to be added. It would be worthwhils, therefors, to review tie
manner in which &n evaluator assesses a pmgrem‘plan as it develops.
The nrogram plan—-:the ohjectives and tl,ie procedures of operation--
is a fulerum on which program evalgation balances. “The plan reflects
what was learned about the needs ’and the capabilities of the school
system, and it sets dp the behaviors and. the machinery ‘upon which the
Judgments of success and failure will be made As an evaluator,
thersfore, you should spend considerable -time and effort on this
phase of the enterprn.se.
'l'he program plan began when the curr::.culum cormittee dec:l.ded that
ind:.vidualizing reading instruction would be accomplished best through

emphasis on tralm.ng teachers. A.t that point s your concern was the -

questions: Wh'w‘r nrorram plan will best accomphsh the overall goal?
: The -answe o ome. alternatives and a list of prioritil.es based

upon : research. : o o )

Iater you took on the ;job of refining the comm:.ttee s ob:jectives. '

o ‘You refined, expanded, and restated them in terms oi‘ specific behaviors.

You had to consider a.ga:;.n the resources needed to accomplish the

: _k ‘behavioral obgectives and whether these resources were. already available '

in the school systam or if they had to be purchased. - Were the books

v and the facihties ready for increased empha.s:ts on. 1ndividuaJization of
instruction? What strategies could be used to ga:l.n acceptance -

At what point in the CIPP Program .

. are you now? Irmztz _planning details

89
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"able to carry out a plan to increase individualization of reading N

67

-~

of the objectives? Are the teachers and administrators willing and

L e
-

N
d

instruction? | Should some pilot study be run to acquaint the faculty

_with the idea before it becomes an opera-b:r.ng en‘t:.ty"

The curriculum committee set up the basgic framework of an 1mplemen— :
'l;a.tion‘design. It saa.d t.hat the Title I program would c_onsist of in-
service meetings, resource teachers to provide coni::l;ming help, and
ma'ber:.als for immediate use in the classroom. A gpecial task force
is assigned Lo write :mplementation procedures. As an evaluator, you
a.ssess the planned procedures on the basis “of their relevancy, feas:.bil:.ty,
and economy. You. a.'lso expec’c. the implementat:.on plan to describe a
plan for monitorinn' the ongo:.ng program for there are many cont:.ngency

dec:.sions that may arise about ‘what works for reaching the obgect:.ves

of the program. What are the predicted questlons that you m.ll have

to answer about the program? Will you be prepared to answer those

. questions on the basis of the program plan that has been submitted?

'I'hus, at the program pla:nning stage » the content- with which the

'v eva‘\uator works is object:.ves » resources, stra'begies, an 1mp1ementat10n

design, and ‘a mom.toring system. ’Ihe criteria that ‘you apply to that )

'content are crelevancy, i‘easrbility, and economy A chart mght gulde you

| -i}.n this phase of your worle

"t

o e o T T v

Inténtiond Inchvidualize instruction ‘through focus on teacher.
Objectives Procedures : Relevancy I‘eas:.bility -Economy

1.
2
3.
ke
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In view of ‘the intention of the program, check off ‘the matched
objectives and procedures agaiaet the three criteria.

Relevancv, . Is :.t designed to produce.a 'behav:.or that will promote the
individuallzing of rea.ding instruction? Is there evidence available?
easibilim. Do we have receptive personnel a.nd. ad..qua.te facilities?

Can we adjust to. carry out the progran?

Economy. Can the same goal be accomplished through another means in-

volving less exoense? Can we afford to do it weJJ."
In order to a:nswer those questions, you must turn to research’

evidence, consult the- practitioners and the authorities P and examine

] critically the i‘acilities and the ma\terials involved.

- In other words , you evaluation proceoures would include turning

J-to 1n£omation resources on reading r'esearch, such as ERIC/CRIER,

the. clearinghouse on resea.rch in readings ca:l.ling on authorities » such™

" as your consultants or those who have written erbensively about

indiv::.dualiz:.ng reading 3 surveying the teachers to pe‘l' their reactions

to the objectives and proposed procedures H setting up a pilot program

o see wha.t has %o ._.};e adjusted when the money becomes available. a.nd

the i‘ull prosrram beg:t.ns, and, of course, applying 1ogic and cormon sense.
Since :l.t is. practically impossible for us t S o7 all o:f.‘ those
steps in these simulation traim.ng materials s let us assume that Val

looked at these asoects of the program plan and applied the criteria. -

: -'Let us ﬁ:rther assume “that he was generaJ.ly satisfied mth most of the ’

implementation p1an, but he i‘ailed to find a monitoring system in it. |
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GIZ SCHOOL SYSTEM
Interdepartmental Commnication

TO: Dr. R, Leader e DATEE: December

Before Christmas
FROM ¢ Val U. Ator :
SULJECT: - Program Plan for Title 1

\\ ' I have reviewed the program plén suan"L;bted by the task force.
G\en’erplly it looks like a workable program. “ .

. ~One major fault 'bha*c. I see is ‘that the task force’ dJ.d not suegest
any D’lan for monitor:.ng the implementatlon of the program or, for
apr rai sing the program ‘at the end of 'bhe year. ' In view of the tight
schedule we-have, I will draw . up a mon:.'por:.ng plan and submit i;b to
the task force. That should enable the task éorce to I:Sutv objectives
' aﬁd implementati&rf together for a project proposal before the January

deadline,

Vol

?

~J
[\




‘Wha:b kind of st‘*a:begy would you use in settlnrv up a monitoring system for
the program? . Perhans you could formilate a d:x.agram that will assist you )

in knowihg what data “tc col'tec‘b\ as weﬁ. as knowing how and when to
collect :x.'h, and how you m.l_'!. do it,.

L —
N .
-] : “
: i
™
A'l:. wha.t poirrb in ohe CIPP Program
a.re you. now? .

ALV NS




y,

OMNISCIENT COMMENT

A ‘monitoring. system should be bused on the snticifpa.ted decisions
that can be made about the project. The abiiity to make decisions
'depends on the flexibilitly of a program, the ~objectives of the program,
and recycling possibi]ities (both immediate and long ra.nge) For
Aexample s should other teachers pa.rticipate/ in e board-financed
in-servioe program next year? A _monitoring system must be planned to
collect da.ta regarding the OE=gL g s.ctivities as well- as the nltimate
impact of “the. prcjec:t. The monitoringisystem must exainine t}ne con~
gruence between stated objectives and. procedures and the observed |
growth toward objectives.as well as the performunce of procednres.

The ms_terials were found in all classrooms. Finslly, the momtoring
system must be designed to evaluate the effectiveness of the particular
. progran that has been planned. " This is often referred to ss con-
tingency evaluation. For example, the Superintende"-t of Giz School
and’ certa.inly the Congress of the United States is interested in an
evsluation of whethergor not 'thie partimlar prograxr is meet:l.ng the
broad goal of Title I of ESEA. '
. How can a monitoring system be planned to consider all these concerns?
A firs.. step is +o identify those people concerrad with the pr yject
" who have decision-nmldng power.. Second, it is necessary to delineate

) ’as nearly as possible the decisions that can and need to ke made and

e to plan measurement and observatiou schedules which will provide these

decision ma.kers with timely, reliable, arsd va.lid information that they

need to make decisions. .

<

R R
S

. At what poin'b in the CIPP Program ” o PR
" are you now? - P'J.anning a monitoring system is lmrt of Il_‘l&t Evalmstion [
": . __carrying out the monitori gg is pa,rt of process eﬁuation._ -




-

- Sample headinge for these stepé are given belows2

Decis:ion' Mzaker - Types of Decision- Data Collection

. The chart on the following pages is' an attemnt to outiine a possible
structure for oréanizing a monitoring system for this projpct. .l'he chart
is'ns % meant to be comprehen51ve, nor do we believe the only struct:ure an _:
evaluasor might utilize.  Any strocture showdd, however, include some

treatment of the major it'ems on this outline.’

- The first column of the outline, level of Decision, does not mean -

that one cecision maker is more. importan‘h than a.nother, but rathez' it
indicates that gome decision makers are ‘interested in a project on a micro-
lavel and others on a macro-levcl. |
The second colimm, Decisions; is one that is always undergoing
expansion and modification, however, the eva.luator must be ablie to
anticipate as many of these dacisions as possible. If he does not he !
,will be unsble to provide the decision makers with va.liﬁ information when
"they need it. Thess decision. ’statements are de*bermined from discussions
with t.he projec* personnel and from an examination of the praject plan
. The thi:cd column indticates whether the dscision is concerned with
congruence between what wafa planned and wnat oceur.ue or widk the
_ contingency of what could have been achieved and what was adhieved.
Most off the i*mmadiate decisions of the project are concernen wiith con- .
: gmaenges shile 1ong-range decisions are concemed with coxr&*imaencies.
- The fourth and i’ifth colmma are examples of the: kinds of data
@nﬂ ini!’orma.tion that might be collectad ancl of possible measures t:ha'b
' mieht be used in onder 'bo collect 'bhese data and‘ provide a kmgis i'or



<,

outline which follows, "cemtimuously" is written in the Time of ¢

making decisions. The final coiump indicates the time by when the.
» . . {/‘a

decision will need to be made.. This factor is extremely important for
_ the evaluator to determine if he is to plan a schedule for-dats
“collecting ¢hat will provide information when it is needed. In the

2

~

Decision column for most decisions. In reality, this, wculd need to

' be more specific, even if decisions are to be continnally considered, .

a schedule for collection of data should be made. ‘.\\ '
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Several months have passed. The projéct proposal on individualizing
reading instruction went to thé state office for Title I and was approved.
Ybu~have been busy in the intervening months trying to get everyone

ready for the start of the program. Ybu have also been working on the

,progects for Wthh you are’ personally respon51b1e‘ ' You have been

 deve1op1ng 1nstruments for data collectlon, valldatlng them, and

1nstruct1ng ybur assistants in hcw +o use them. Ybu have'worked very

hard at developlng a reportlng network. Varlous teachers and admlnls—

itrators have agreed to help you in the monitoring and data collectlon
‘process. Ybu have also made yourself more familiar w1th the decision

4 makers and their 1dioSyncra31es, Ybu must tailor each of your reports

to the respectlve decision maker.

But the program is actually functlonlng now. You have to see

. whether all your plannlng will help in the eff1c1ent operatlon of the

program and in flghtlng the flres that . spring up.
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As the new ﬁtle I reading projeq‘b swinzs into operation, Val is
busy with implementing the project moz;itoriﬁg system. This includes the
development of a time table on which Val has listéd decisions that are
to be made, who is ;5 make them, when the decisions are to be made, and
procedures for collecting the data. In addition to decisions to be
made, Val has lis“bed a ﬁmnber of immed:.ate and 1ong-ra.nbe objectives-
which are to be assessed during the project. Finally, Val has listed
on his master "plan-pointé ‘at which he is collecting data. dﬁ the
mechanical operatibn of the project. 1 |

To implement this design, Val contimues to select and develop. data
gathering procedures3 he meets with project personpel to discusg short-
term objectives and to interpret data to various project people ;o

"“decisions can- be- ma.d.e

Val has been gathering data. on various random groups of teachers

-to determine 1f the#vin-service—act}va.—tle%m_having—im;ediate—ef—fectg ——

on classroom praé'bice. He has been informing Mrs. Ima Goodteacher, one
of the resource teachers, of the results of ‘these activities and is

) .. . ;
therefore somswhat:surprised when he receives the following memo.
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GIZ SCHOOL SYSTEM

TO: Val DATE: Halloween
Year i#2

FROM s _ Resource Teacher

SUBJECT: . Reading Program

Val--

I would like to arrange a conference with you as soon as

poss:.ble. , Thls is the second month of my classroom observations,
and I find that several teachers are not. at*bempt:l.ng to change their

program. This group seems to be led by lMrs. Doga Matic. She seems

to feel that children are not capable of handling an ind:i;vidua.iized’

program and th"a.t ‘more ““cb‘fiﬁ’i“ol—i‘s‘“rie“e'd'e‘fi”in‘“'bhe’“-cl‘as srooms

-She sees -

nothing wrong with what she has been do:l.nnr 1n the past.

I am afraid her influence may spread.

|
!
i

mth you. before attacking the problem.

Ima’ Goodteacher

I would like to talk




8o
. RESmﬁSE_sHEET
" As the pro:]ect evaluator, wha{'. p‘la.n shauld you have made at “the
I - begim:ing of 'bhe nro;ect to a.nswer Ima's memo? Obv:musly she has a
' probleri. She has several alternatives,’ :mclud:.ng not trying to

inﬂuence Doga Matic. If you had no‘l'- pla.nned any data collect.ing at
the beginning of 'bhe project in regard to this’ problem, what could you

_.-do now?

- At what po:!.nt in the CIPP Program B
are. you naw? it :




1.

2.

3.

!‘.

5.

OMNISCIENT COMMENT
Valts Working Notes

I_, should help Ima to see the problem as clearly as possible.
My interpretation is that she is concermed because one (or
more) of the teachers are not changing their classroom behaviérs.

I will talk to her about the dace we have been collecting on
various random samples of teache=s. These indicate that many
teachers are making significant chamgms. A ‘

We should consider the possibility off more systematic data
coliecting on those ‘teachers Ima thimks ar= most feSistant__
to change. We should go cautiously o this, however.

I v_&i]_'l.;discuss-w.lth her the results of some of the "cogn:i'bive
¥nowledge tests." These ind:.ca'be “that almost all the teachers

underatand the ideas :I.n the :s.n-service project. I will also
check specifically on Mrs. Matic -] resul‘bs.

‘I w'lll discuss w:lth Ima several possible alternative st.ra*uegies

for world.ng wi‘th Mra. Matic. Ima probably has _se\'pral idsas
along thase :lines ; -and we can examine the "strengths -and weaknesses

of each.

. At what point in the CIPP Program

are you now? Process evaluatdon
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Shortly after Thanksgiving (Year #2), Val is confronted with another

evaluation crisis. 4 memo arrives from R. Leader:

GIZ SCHOOL SYSTEM
Interdepartmental Commmnicaticu

TO2 Val U. Ator Thanksgiving

: . Year #2
FROM ¢ : Re Ieader '
. SUBJECT?: ~ Letter from Mrs. Brow
Val--

The attached letter was sent to me from Crabtree over at
Benton. Mrs. Brow sounds pretty upset and I'd like to do
somei';hing before tilis turns into something big. I'm con- -
sidering sénding out a memo to the pavents of all the °
children whose ‘beachers ‘are 'baking part in this program.
Can you give me same in.t‘omat:.on on this? Has your evalua-
. v:t.ion been keeping tabs on the effect of teachers‘ absence
on students‘ performance? Your :l.m.t:lal studies didn't
include any information about parents s did they? Iet me

lmowqwha'b you come up with.




€3

Mr. Crabtree, Principal
Benton School

Dear Mr. Crabtree,
I understand from my son, Fairles, that his teacher will not be

in school.all of next week. I.-sincersly hope she isntt ill and am
going on-the .assumption that this is mot the case since this seems to

be a plammed absence. Fairlee has been making wonderful progress-witiz .-

Miss Gone over the last few weeks, and I feel certain that one week of
marking time with a substitute teacher will set him back so far that he
will be unable to catch up and master second grade work by the end of
aschool. I have spoken to a number of the other mothers in Miss Gone's
room, and you can be assured I am not alone in my concern, I am .
hoping you will tell me how you can justify excusing a teacher from
her duties for a whole week. Please keep in mind that not only our
childrén's futures but our tax dollars are at stake. ’

Sincerely, -
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' RESFONSE SHEKT
- ‘\‘- V B ’(:\
This space is for your working notes to reaspon:i/ 4o B+ lesiflents
memo. What kinds of information would jou gather o help Ieade T make

¢

‘¢ Gecision? . -
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OMYISCIENT GOMMENT - o

.,\‘.\:

<

Valts: Notes

Y

1. Discuss with leader his interpretation of the mpemo in order
" to get a better wr;derstahding,'pf the problem.
2. Determine how soon leader .feels‘ he needs to acte

3. Suga gegt several facts he might considar before actl.ng,

-~ """ and have Plans ready Zor telling leader how these can be

done quickly. Pessibilities :lm.:l.u . - - e

[}

a. Determining paren'b lmawledge ‘of the program throu.gh
a 'belephone- interview. A random sample of narents could
bé usged. ' _

b. Collect infomation on the qua:l.if:.cations of the substitu*bes.

c. Monitor c1a35room act:.vit:!.es on the days teachers are '
a'bsent for in-serv:.ce program. ) ‘

d. —Collect ~1n£omatxon~companng-..in—sezvi ces _progrmn“tegchqzzfl__,, _ A
absences wi‘bh the average absence rate. -

L. _‘ Work with Iezder to specify alternat:.ve plans to meet:mg the
prro'blem_a_nd help -him to assess ‘these. Gonsider cr:.t.eria for

selecting 'al'lierhative to be followed.

At wha'b\point in the CIPP. Program ,
~are you naw? Prooess: : contingenq;decisions
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Another memo arrives from R. Leader before the Christmas holidays.

86

GIZ SCHOOL SYSTEM
Interdepartmental Comrmunication

TOs Val U. Ator | . DATE: Chri.stmas
: Year #2

TFROM = R. Leader

SUBJECT: Pregnant Ladies

Val--

One of the four resource teachers has just announced
that she will be resigning at the end of next month due to
pregnancy. What information is a.va‘ilable .t'o help us de-

. "wci-zde whether to hire another resource teacher or to spend’
the extra money on materiéls? | '

This is a good year:—-c‘hly" one preénancy so far! By the

way, how are your ulce:"_s?

«
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Haw would you respand to Leaderis nﬁemo?
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point in ths CIPP Program .
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- v s Val's Notes
‘1. The problem is clear and - the ali:ematives have been
. de]ineated. The job is 'bo gather information to agsess
the altemab:l.ves. T '
2, Iour response to Leader might go. someth:mg like the fohowing:

l ‘

. : GIZ SCHOOL SISTEH
_ Ixrberdeparhnental Gonnmm:lcation

10t - Dr.R. lesder : = . DAIE: Christmss

FRGM: - Val U. Ator ‘ .
SUBJECT: Resource Teachers

Goncenﬂ.ng the queation as to whether ‘bo hire another resource
: teacher or use the money to buy materials I have reviewed the
teachers' m.onthly reports and have gleaned :f.'rom them theiy .

e react.:i.ons to-the—resource teachers. I have also surveyed the

' resource tea.chers' 1og boqka which contain a listing of‘ their
activities and requeate .t‘or assie'bance. L.[ had the pr:lncipale ask’

- for the teachers' coments on their desire for Tmore materiale

".l‘he infomation I have co:!_‘l.ec‘bed is taia:

1) Moet ‘beachers feel the.t the resource tdachers are contributing :

%nuchtothenewprogram. - - . | o » o

) Ha.rqr teachers are requeeting 1ndividua‘l. help eessions or- demon-

o

‘ s'bration 168ﬁ0h8- All resouroe teachers have a busy schadule. .

- 3) 'l'here have been few comments about the lack or inadequacy of
| Idateri.ale. Teachers seem “to feel they need to e.cplore the -~
poss:lbilit.ies of the mater:lals already acquired.
P.S. My uloers are relative]y calm T took your sugges\:lon about

w?

. are youv new? ]

. : eating yogurt.: . mnm_cnmsmasz .
At what point. in the CIFP Program =







R TR

#
\
{

89

A memo arrives from the A-V Director.

To: Val U. Ator . ' DATE: New Year

Tale- . ' | /

GIZ SCHOOL SYSTEM
Interdepartmental Comrunication

/
/
/
/!

FROM: = Sal Video, Director of A-V Services

SUBJECT: Circulation of A-V Materials /

;
The new ‘A-;V mate:i'ials, have been sit'lz..ﬁjng here in the
central office for two ménths ‘now. Only a few items have
been checked out, and- feﬁ teachers ha.ve visitéd the office.
Im very excited sbout this new équiﬁneh‘b and would like

to see it in uss. S i




RESFONSE SHEET

Respond to the .A. V. D:Lrector. What a:ré reasons for trou‘r:le ’
o and how can you help Hr. Video decide on how to get th:.ngs moving?

At wha.t p;*m,/ in the CIPP Program S
are yon now? :




FROM s

Val's Possible Response

Sal V:.deo

/
;

Val U. A'bor / s

I am aware of the pm:ob]am concerning the A~V materials. I have

'reviewed the resource teadler's monthly reports on this top:lc, the A-V

circulation log, and I have sampled teachers' opinions by interviewing.

I have isola'bed 'hh\e\ follmring possible: reasons for the lack of use

of the new equipments . o .

1.

2.

I would
e .
2.

3.

Teachers feel uneasy about the actual mechanical operation of
»soma of the equipment. The ways in which the equipuwent may be
used has been demonstrated, but there hasn't been much practice
with the mchanics-. | '

Toachers find it inconvenient to visit the material center to
check out equipxp_ent. Some teachers have never been to the new
‘center, and a few do not know where it is located. - .
sugges{: these 'édssibla alﬁerhativesé
Have a materials center open house. . - N
Develop . a more efficien‘b method of ordering and distribu‘bing the
eqmmnt- o E
"'Plan a shor‘b session” where teachers yactua.'LJy practice using the

..‘i"‘equipment- T~ R

\

At what pdipt in the GIPP Program - . :
are you now?  Process eévaluations management of procedures




An educational evalunator often may be called upon to provide help
in "erisis” deci'sions-—%ame minor, some quite impoi'tant._ The important
point is that if he has the monitoring machinery operating, he can
asggist thé decision makers in modifying the progran where the evidencs
shows a need to change objectives or procedures. For example, it
reports from the resource teachers indicated tha.'b the cla.ssroom teachers
were not calling upon them for. o_bserving teaching and offering suggestions
for impz;ovement, it might be necessary to modify the operatioial guide-~
line that gsaid the resourcs teacher would observe in the classroom only

when asked by the classroom teacher. \)
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The first year of the Title I i-eading program progressed without
too much trouble. Val had'other occasions where a decision maker
needed data to solve a crisis. But his ulcer calmed down along the
way and that seemed to say something for the project. Val knew that
at the year's end he had to prepare some summary statements about
the ei‘i:ec'biveness and worth of the program. He ilooked at his monitoring
pian to see who the major decision makers were and began jotting notes

on the kind of final report he would need to write.
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. RESFONSE SHEET

- ‘ From what you kmow of the Giz School System and its Title I reading
- program, can ybu determine the consuwmer groups of final repor'b informa-
tion and the kinds of mpor'bs they would need? In other words, how
many different reports ﬂill you have to prepa.re in ofder to meet the .
needs of thé ‘decision-maker consumer? |

Decision-making ' Brief description of report aimed
consumexr ' at a specific ccmstmer's needs

R A'fAtvwhat po:.n‘b in the CIPP Program S
el ‘are vou now? o ' S
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CIMMISCIENT COMMENT

Most evaluators will find it mece‘sséi’y to prepare sevearal "prroduct? or
Ygummative” reports. The follmﬁng»; are examples of the kinds of rmeports
you may have listed as part of your working notes.

Decﬁsion-malﬁng ‘ _ Brief description of re,ﬁport aimed
consumsr’ 4 ~ at a specific consumer's needs
Dr. R. leader ' 1. Analysis of problem: area
1 : 2. Fubture plans revigions '
TT——— ] 3. Alternatiwes of rrogram improve-~

| ment ang budget rewision

. recomendad

. = v
Board of E&uncation / . Progrese report: Summary of year's
o . activities and "Sta'be gif  Unlon®
* . report.
Task Force Committee 1. Bvaluation of objectives
_ T ——— 2. Problem areas
Curriculum Committee \\\3- Equipment and materials,
: inventories and aquipment--

In-gervice Commdttee . - ~ /'/h/ usage charts

. : : - he Sbudent progress reports -
State Title I Office / C
. o 1. Statistical report

2. Narrative report
3. Evaluation

b

' U. 8. 0. E. ' | ' . l‘é‘ Formal raport of activities, students
L : . involved .

N

At what point in the CIPP Program
. .are you‘:;o’w? ~ Product ~ava1uation







